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Introduction 
The General Education and Training Certificate for Adults (GETCA) aims to provide 
evidence that adult students are equipped with a sufficiently substantial basis of 
discipline-based knowledge, skills and values to enhance meaningful social, political and 
economic participation, to form a basis for further and/or more specialist learning e.g. 
the National Senior Certificate for Adults (NASCA), and possibly to enhance the 
likelihood of employment. In these respects, the GETCA promotes the holistic 
development of adult learners.   

 

Curriculum Introduction  

The key skills that are being developed in the GETCA curricula are as follows: 

 The ability to develop pieces of extended writing that reflect a clear train of 
thought and/or the development of a focused discussion or argument; 

 The ability to read an extended text, analyse it to discern key issues, reflect on 
these and then report or discuss ideas and thoughts that emanate from the 
reflection; 

 Relate concepts and ideas from the various curricula to global, local and personal 
experiences; 

 Determine how to make one’s learning meaningful on a practical level to enhance 
one’s own  life experiences and those of the student’s community, both in the 
workplace and in their personal life. 

 

To this end, teaching and assessment in the GETCA requires that students develop the 
necessary skills to produce extended pieces of writing and spend significant time on 
practicing these skills. Rubrics are provided to give students guidance as they develop 
and practice these skills. 

 

Furthermore, as appropriate, learning area curricula make provision for case study as 
an assessment method.  Students must be given ample opportunity to practice the skills 
associated with reading an extended text and reflecting on its contents and their own 
knowledge, in order to make deductions or engage in meaningful discussion on the 
topic. 

 

Every student is encouraged to reflect on their learning as a means of internalising the 
concepts, ideas and information covered in the curriculum.  While some curricula 
require the keeping of a journal in which one records reflections on the learning 
experience, students are encouraged to keep a journal in every learning area they study 
as a means of ensuring reflection and the recording of thoughts and ideas about the 
expected learning. 
 

Each curriculum raises global issues related to the learning area being studied and 
expects students to reflect on these at a global level. There is an expectation that 
students will be able to identify how these issues manifest themselves at a local level 
and how the student, in his or her personal daily life, can make a difference in how to 
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deal with the issue.  Sustainability, for example, has implications globally, locally and on 
a personal level.    

 

The purpose and importance of the subject 

This subject, while two diverse disciplines, allows the student to interact with the 
physical environment in which we find ourselves and also to understand not only how 
that impacts on the man-made and economic structures within which we operate but 
also the human forces that have, and do, impact on our lives.   Human and Social Science 
(HSS) looks at how these relationships vary over space and time and how the 
relationships are influenced by social, political, economic and environmental issues, as 
well as people’s values, attitudes and beliefs. The GETCA student will be encouraged to 
think critically, problem-solve and develop an understanding of the world around them 
so becoming engaged citizens who have the necessary skills to tackle real and important 
issues. 

 

The Structure of the subject 

The subject is divided into 6 main themes, each with sub-sections: 

1. Physical Geography 
 Climate and Weather 
 Geomorphology 

2. Human Geography 
 Settlement 
 Economic Geography 

 
Geographical Skills and techniques are interspersed through these 2 themes 
 
3. The Cold War 
4. Independent Africa 1960s – 1970s 
5. Civil Resistance in South Africa 1970s-1980s 
6. Coming of Democracy to South Africa 

 

The approach to the subject that will be taken in this course 

The two main areas of the subject, Geography (Themes 1 and 2) and History (themes 3 – 
6), are sequential in themselves and should be studied in the order presented. However, 
it is possible for the student to spend some time on Geography, complete a theme and 
then switch to History and complete a theme so adding variety to the study programme. 
Geographical skills and techniques have been built into the 2 Geography themes and, 
although they can be studied separately, it will make more sense to the student to study 
these in conjunction with the theoretical component. 

 

Any co-requisite or pre-requisite subjects (where appropriate). 

It is recommended that the student has basic Mapwork and Mathematical skills in order 
to complete the mapwork component of the subject which requires basic calculation 
skills and an understanding of basic map symbols. The student also requires basic 
comprehension and reading skills together with basic report and essay writing skills for 
the History component of the subject. 
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Aims 
 

1. Provide a worthwhile educational experience for all adult students to enable them to 
acquire sufficient understanding and knowledge to:   
1.1. become confident citizens of South Africa, able to take or develop an informed 

interest in matters of importance in the field of HSS; 
1.2. understand the dynamic relationship between the physical and human world; 
1.3. be prepared to use geographical information systems; 
1.4. promote human rights and peace by challenging prejudices that involve race, 

class, ethnicity and xenophobia 
1.5. Be suitably prepared for further study in related HSS fields. 

 
2. Develop thinking and process skills that: 

2.1. are relevant to the study of HSS, including the use of the relevant geographical 
and historical terminology, concepts and methods; 

2.2. encourage curiosity about the natural world; 
2.3. develop accurate and precise observation; 
2.4. enable the student to use and apply geographical knowledge and understanding; 

to interpret and evaluate geographical data so that it is useful in everyday life; 
2.5. promote the interpretation and evaluation of source material; 
2.6. promote logical and critical thinking and self-reflection; 
2.7. Assist the student in making judgements, recommendations and decisions. 
2.8. Promote effective communication. 

 
3. Develop attitudes relevant to HSS such as: 

3.1. objectivity; 
3.2. integrity; 
3.3. creativity; 
3.4. relevance; 
3.5. perseverance. 

 
4. Stimulate interest in and care for the South African and global environment that: 

4.1. show a concern for the sustainable and fair use of resources for the benefit of 
all; 

4.2. exercise a sense of fairness, sustainability and equality; 
4.3. promote an interest in and enjoyment of the study of the past; 
 

5. Promote an awareness that: 
5.1. the study and practice of HSS are co-operative activities which are subject to 

socio-economic and political influences; 
5.2. the applications of science may benefit or harm the individual, the community 

and/or the environment; 
5.3. promote the recognition of values and detect bias; 
5.4. If used responsibly, a study of HSS can enhance meaningful social, political and 

economic participation. 
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Exit-Level Outcomes 
 
By the end of this course students should be able to: 
1. understand and use subject-specific HSS knowledge with regard to: 

1.1. adopting and applying the values related to HSS; 
1.2. scientific phenomena, facts, concepts, definitions, principles, theories and laws 

of HSS; 
1.3. vocabulary, terminology and discourse (language of HSS); 
1.4. fostering empathy, fairness and tolerance; 
1.5. Scientific and technological applications with their social, economic and 

environmental implications. 
 
2. know and apply subject specific skills, namely: 

2.1. find, organise, synthesise and communicate information from a variety of 
sources; 

2.2. translate information from one form to another, e.g. table to graph, graph to text, 
text to diagram; 

2.3. manipulate numerical and other data; 
2.4. draw conclusions based on reasoning; 
2.5. hypothesise and predict; 
2.6. solve problems in familiar and novel contexts; 
2.7. Evaluate information or investigative procedure. 

 
3. understand, adopt and apply the values related to the subject, namely: 

3.1. make responsible decisions using critical and creative thinking; 
3.2. Understand, adopt and display the values of ethical methodology and reporting 

of HSS. 
 
 
 
These Exit-Level Outcomes cannot be precisely specified in the syllabus content because 
questions testing such skills may be based on novel contexts or information that is 
unfamiliar to the candidate. In answering such questions, candidates are required to use 
principles and concepts that are within the syllabus and apply them in a logical, 
reasoned or deductive manner to a novel situation. 
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Taxonomy and Weighting of Exit-Level Outcomes 

The examination papers cater for a range of cognitive abilities of the candidates. 

The weighting of the cognitive skills will be as follows for both paper: 

Cognitive Level Description Weighting 

Level 1 Knowledge and remembering 25% 

Level 2 Application and understanding 30% 

Level 3 Analysis and evaluating 30% 

Level 4 Creating 15% 

Scheme of Assessment 

1. TWO question papers will be set. 
2. The duration of each will be TWO hours. 
3. Continuous assessment will not form part of this assessment. 
4. The total mark for each paper will be 150. 

 

No site-based assessment but provision for self-assessment (or instructor based 
assessment if applicable) through: 

 Case studies 
 Online tests and worksheets 
 Site visits/field trips 
 Newspaper and news analysis (from TV news and on-line articles) 
 Model construction 

 

Structure of the Examination Papers 
 

GEOGRAPHY 
 
One two hour examination with the following sections: 
 

SECTION TYPES OF QUESTIONS SUB-
TOTAL 

TOTAL 
MARKS 

A: 
Theory 

Climate, Weather and 
Geomorphology 

Quick Response (level 1) 12 50 
Short Questions (level 2) 15 
Analysis and 
Interpretation (level 3) 

15 

Case Study analysis 8 
Settlement (rural and 
urban) and Economic 
Geography 

Quick Response (level 1) 12 50 
Short Questions (level 2) 15 
Analysis and 
Interpretation (level 3) 

15 

Case Study analysis 8 
B: Climate, Weather and Multiple Choice 10 50 
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Geographic
al Skills and 
Techniques 

Geomorphology and 
associated map skills 

Map calculations 15 
Application and 
interpretation of a 
topographic and 
orthophoto map 

15 

Geographical 
information systems 

10 

TOTAL    150 
     
 
HISTORY 
 
Candidates should answer any THREE questions. Each question is out of 50 marks 
giving the paper a total of 150 marks. 
 
At least ONE question must be a source-based question and at least ONE must be an 
essay question. The THIRD question can either be a source-based question or an essay 
question. 
 
One two hour examination with the following sections: 
 

SECTION TYPES OF QUESTIONS TOTAL 
MARKS 

Section A:  Question 1: The Cold 
War 

Source Based Question 50 

Question 2: Civil 
Resistance in South 
Africa 1970s-1980s 

Source Based Question 50 

Section B; 
Essay 
Questions 

Question 3: 
Independent Africa 
1960s-1970s 

Essay Question 50 

Question 4: Coming of 
Democracy to Africa 

Essay Question 50 

TOTAL   150 

Guidelines for Lecturers and Materials Developers 
 

 HSS students are adults whose level of formal education will vary. These 
students may be completing this course under the guidance of a facilitator in an 
informal setting; with a lecturer at a college or completely on their own. 

 This curriculum is intended to give students a broad background to the physical 
and political landscape we inhabit in South Africa and a general understanding of 
the post-World War 11 factors that have shaped the democratic environment 
that is South Africa. 

 Lecturers/ facilitators should use this curriculum to contextualise the students’ 
current working and/or living environments and help them to expand their 
knowledge and understanding of South Africa, Africa and the world at large. 
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 Students without prior formal education may battle with terminology and this 
will have to be addressed to ensure that it is not a barrier to their learning of the 
concepts.  To this end, a glossary of terms may be given in examinations if 
deemed necessary. 

 It is important that the curriculum is relevant to the students, and that they see 
their own role within the physical and political environment of South Africa.  
They should acquire an interest in current affairs and an ability to read and 
understand the news so that they can keep abreast of current happenings as the 
physical and political world is constantly in a state of change. 

 Where possible face to face interaction with the students should help facilitate 
that which they will not be exposed to on their own such as a variety of 1:50 000 
topographical maps; up to date articles and research on topics such as climate 
change and other environmental issues. 

 Useful webpages: 
Geography: 
 www.weather.co.za 
www.weathersa 
www.karoofoundation.co.za 
www.nationalgeographic.com 
www.sanparks.org.za 
www.ngi.gov.za (maps) 
www.mapstudio.co.za 
www.planetgis.co.za 
www.gov.za 
www.statssa.gov.za 
 
History:  
www.history.com 
www.historylearningsite.co.uk 

 (Others are listed in the content section) 

Guidelines for Practicals / Activities  
 
The following activities can be used or adapted to provide a better learning experience 
for students, and to help them to apply knowledge and skills: 
 

 Follow the weather broadcasts on the radio and TV. These can also be followed 
on a smart phone by googling the South African weather bureau (see site listed 
above) 

 A weather app can be downloaded onto a smart phone  
 Smart phones can also be used to introduce students to Geographic Information 

Systems (GIS). 
 Following weather news in the newspaper or magazines e.g the effect of a 

tropical or mid-latitude cyclone. 
 Site visits to a local geomorphological outcrop.  Horizontal strata are clearly 

visible in many parts of the country. 
 Using the area where the students live to analyse the type of settlement it is. Is it 

rural or urban and how are their lives impacted by the lay-out of the settlement? 

http://www.weather.co.za/
http://www.weathersa/
http://www.karoofoundation.co.za/
http://www.sanparks.org.za/
http://www.ngi.gov.za/
http://www.mapstudio.co.za/
http://www.planetgis.co.za/
http://www.gov.za/
http://www.statssa.gov.za/
http://www.history.com/
http://www.historylearningsite.co.uk/
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 Find people in the community who may have been activists, or were living, 
during the times of change in South Africa. First hand stories always have a way 
of making history come alive.  

Assumptions about Prior Knowledge and Skills 
 
Students who enrol for the HSS course should have the following basic skills: 

 Basic comprehension and reading skills; 
 Basic calculation skills; 
 Basic map/ geographical skills; 
 Basic report/ essay writing skills. 

 

GEOGRAPHY 
 

Introduction 
 

Geography is the study of human and physical environments. The subject combines 
topics related to physical and human processes over space and time. It helps us to 
understand our interconnectedness among groups of people, and between people and 
their environment. The main themes are physical and human geography. 
 
Physical geography examines natural processes and features including the atmosphere, 
landforms and ecosystems.  
 
Human Geography examines how the landscape dictates how man forms settlements 
and how that contributes to the economy. 
 

Geographical education contributes to literacy, oracy, numeracy and graphicacy or 
spatial literacy. It also supports the development of personal and social competence. 

THEME 1 PHYSICAL GEOGRAPHY 
 

Rationale for Content Selection 
 

The content selected forms the core of understanding required to be able to live in the 
physical world we inhabit. In terms of climate and weather the selected content will 
allow the student to understand the major weather patterns that affect South Africa 
through an understanding of the general planetary circulation systems. This will assist 
the student who progresses to the NASCA. The valley climate study will assist the 
student who may be living and farming in a rural area to have a better understanding of 
when and where to plant crops. 
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In terms of physical geography the student will develop an understanding of the 
underlying rock strata that, together with the rainfall patterns experienced over South 
Africa, accounts for the type of rivers and flow encountered in the country. 

 

The Reading, Analysis and Interpretation of Maps have been included in 4 parts in the 
Physical Section and will be continued into the Human Geography section. 

Physical Geography: Content Structure 
Topic Heading Topic (with Approximate Instructional Time) 

1. Climate and Weather 
and General 
Geographic 
Techniques 

1.1. General Planetary Circulation (10 hours) 
1.2. Global Positioning of the major cyclonic and anticyclonic belts (8 

Hours) 
1.3. Reading, Analysis and Interpretation of maps: Part 1 (8 hours) 
1.4. Valley Climates(8 hours) 
1.5. Urban Climates ( 8 hours) 

2. Geomorphology and 
General Geographic 
Techniques 

2.1. Reading, Analysis and Interpretation of maps: Part 2 (8 hours) 
2.2. Rock Types(2 hours) 
2.3. Landforms Associated with Horizontal Strata (6 hours) 
2.4. Landforms Associate with Massive Igneous Rocks(4 hours)  
2.5. Reading, Analysis and Interpretation of maps: Part 3 (8 hours) 
2.6. Drainage Systems in South Africa (6 hours) 
2.7. Fluvial Processes – River Profiles (8 hours) 
2.8. Reading, Analysis and Interpretation of maps: Part 4 (6 hours) 

 

Section 1. Climate and Weather 

Overview 

 
 

1.1. General Planetary Circulation  
Content: 

 Major Global Circulation Patterns; 
 Latitudinal Positioning of the major pressure systems 
• Influence of temperature on the pressure systems; 
• Influence of rotation on the pressure systems; pressure gradient; 
 Convergence and Divergence; 
• Coriolis Force; 
• Major global wind systems 
 
Learning Outcomes: 

Students should be able to: 

1.1.1 Describe the general global circulation patterns; 
1.1.2 Name the major lines of latitude that divide the major global pressure 
systems; 

 
 

This section is based on the major global weather systems with specific emphasis on those that affect 
South Africa. A study of the major local climates will ensure that a GETCA student of HSS has a good 
grasp of the fundamental climatic and weather conditions affecting people living in South Africa. It 
also teaches students some of the skills required in geography (others will be covered in subsequent 
sections). 
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1.1.3 Explain the role of temperature in the formation of the global pressure 
systems; 

1.1.4 Describe and explain the effect of rotation on the pressure systems and the 
resulting winds; 

1.1.5 Use a diagram to explain Coriolis Force; 
1.1.6 Explain the role of the Intertropical Convergence Zone (ITCZ); 
1.1.6 Evaluate the effects of the major prevailing winds on the lands over which 
they blow 

 

Suggested Methods: 
• Integrate with maps, synoptic weather charts and satellite images; 
• Use audio and visual material where available; 
 

1.2. Global Positioning of the Major Cyclonic and Anti Cyclonic Belts 
Content: 

 • Low and High Pressure Systems 

 Anticyclone, subsidence, divergence, advection, ridging, upper air inversion, 
stable air; 

• Cyclone, convergence, uplift, trough, cut off low, unstable air; 

• Berg wind, offshore wind, onshore wind, coastal low; 

• Air mass, polar air mass, tropical air mass and moisture front. 

• Surface convergence, and upper air divergence; 
• Latent heat of condensation; 
• Vortex, eye, vorticity. 
 

Learning Outcomes: 

Students should be able to: 

1.2.1. Draw and describe a low and a high pressure system in the Southern 
Hemisphere; 
1.2.2 Identify and describe location of subtropical anticyclones that affect South 
Africa; 
1.2.3. Describe general characteristics of anticyclonic circulation around South 
Africa; 
1.2.4. Explain the influence of anticyclonic circulation on weather and climate 
with reference to: South Atlantic High, South Indian High and Continental High; 
1.2.5. Explain the influence of travelling disturbances in South Africa with 
reference to: moisture fronts, coastal lows and berg winds; 
1.2.6. Read and explain synoptic weather charts. 

 

Suggested Methods: 
• Integrate with synoptic weather charts and satellite images; 
• Use audio and visual material where available; 
• Use models; 
• Read case studies of Berg winds and their impact on the environment in South 

Africa e.g. Mountain fires in the Western Cape. 
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1.3. Reading, Analysis and Interpretation of maps (Part 1) 
1. Types and Functions of Maps 
Content: 

 Topographic maps; 

 Orthophoto maps; 

 Relief Maps; 

 Thematic Maps; 

 

Learning Outcomes: 
Students should be able to: 
1.1 Identify the different types of maps: 
• Topographic maps; 
• Orthophoto maps; 
• Relief maps; 
• Thematic maps. 
 
Suggested Methods: 
• Use of a variety of maps in textbooks and atlases; 
 
2. Scale 
Content: 
• Orientation; 
• Comparison; 
• Recognition. 
 
Learning Outcomes: 
Students should be able to: 
2.1. Compare the types of scales in a variety of maps and focus on topographic 
and orthophoto maps. 
 
Suggested Methods: 
 Use of a variety of maps with different scales. 
 

3. Distance 
Content: 
• Conversion of units measured on the map to units on the ground e.g. 
centimetres to meters or kilometres. 
 
Learning Outcomes: 
Students should be able to: 
3.1. Use the supplied scale to calculate the straight-line distance represented on 
the map. 
 
Suggested Methods: 
• Correct use of equipment e.g. ruler. 
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4. Conventional Signs 
Content: 
• Reading; 
• Recognising. 
 
Learning Outcomes: 
Students should be able to: 
4.1. Read maps using conventional signs and the information from the key. 

 
Suggested Methods: 
• Apply to a variety of maps. 
 
5. Direction and Bearing 
Content: 
• Direction; 
• Bearing; 
• True north; 
• Magnetic north; 
• Magnetic declination; 
• Magnetic bearing. 
 
Learning Outcomes: 
Students should be able to: 
5.1. Determine direction using cardinal compass points; measure and explain 
true bearing; 
5.2. Calculate magnetic declination and magnetic bearing. 
 
Suggested Methods: 
• Exercises using topographic maps. Correct use of equipment e.g. protractor. 
 

1.4. Valley Climates 
Content: 

 • Micro climate; 
• Aspect; 
• Anabatic wind; 
• Katabatic wind; 
• Temperature inversion; 
• Thermal belt; 
• Frost pocket; 
 

Learning Outcomes: 

Students should be able to: 

1.3.1. Explain the concept of micro climate; 
1.3.2  
1.3.2. Explain the effect of aspect on temperature in valleys; 
1.3.3. Explain the effect of local air movement on temperatures in valleys; 
1.3.4. Explain the effect of valley climates on human activities. 
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Suggested Methods: 
• Use models, sketches and do fieldwork where possible; 
• Application of valley climates to topographic and orthophoto maps. 

 

1.5. Urban Climates 
Content: 

• City climate; 
 Latent heat; 
• Heat island; 
• Pollution dome; 
• Inversion. 

Learning Outcomes: 

Students should be able to: 

1.4.1. Define and explain the concepts of a heat island and a pollution dome; 
1.4.2. Describe and explain the causes and the effects of a heat island and a 
pollution dome; 
1.4.3. Explain reasons for the differences between rural and urban climates; 
 
Suggested Methods: 
• Use models, sketches and do fieldwork where possible. 
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Section 2. Geomorphology 

Overview 

 
 

2.1. Reading, Analysis and Interpretation of maps (Part 2) 

 
1. Area 
 
Content: 
• Surface area. 
 
Learning Outcomes: 
Students should be able to: 
1.1. Measure and calculate regular surface areas. 

 
Suggested Methods: 
• Use orthophoto and topographic maps. Apply formula. 
 
2. Grid Reference 

 
Content: 
• Latitude; 
• Longitude. 
 
Learning Outcomes: 
Students should be able to: 
 
2.1. Locate features of the given grid reference. 
 
Suggested Methods: 
• Use of models and topographic maps. 
 
3. Contours and Landforms 
Content: 
• Contour; 
• Contour interval. 
 
Learning Outcomes: 
Students should be able to: 
3.1. Recognise contour patterns and features on a map of landforms studied. 
 
Suggested Methods: 

Geomorphology deals with the underlying rock strata upon which mankind exists. It is important to 
know how the different rocks came about and how they impact on the physical and human 
environment. The underlying rocks are subjected to natural forces, such as running water, that dictate 
how that water flows. It is important for the student to understand this as it leads to an understanding 
of how settlements came about and how they are influenced by natural forces. This section will 
continue the study of skills required in geography. 
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• Use of models and topographic maps. 
 

2.2. Rock Types  
Content: 

Formation of the following rock types: 

• Igneous rocks; 

• Sedimentary rocks; 

• Metamorphic rocks; 

 The tectonic forces that forged these rocks. 

 

Learning Outcomes: 

Students should be able to: 

2.2.1. Identify and describe igneous, sedimentary and metamorphic rocks; 

2.2.2. State their significance. 

2.2.3. Describe the tectonic forces that shaped these rocks. 

 

Suggested Methods: 

• Fieldwork, sample collection, displays, media. 

 

2.3. Landforms Associated with Horizontal Strata  
Content: 

 • Horizontal strata; 
• Plateau; 
• Cap rock; 
• Mesa; 
• Butte; 
• Conical hill. 

Learning Outcomes: 

Students should be able to: 

2.3.1. Describe the term horizontal strata; 
2.3.2. Use diagrams to show an understanding of a volcanic sill; 
2.3.2. Explain the formation and characteristics of a plateau, cap rock, mesa, 

butte, conical hill. 

 

Suggested Methods: 

• Use topographic and orthophoto maps. Refer to diagrams and horizontal 
photos in the Karoo; 

• Create models and understand the cross section thereof. 

 

2.4. Landforms Associated with Massive Igneous Rocks  
Content: 
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 • Massive igneous; 
• Batholiths; 
• Dome. 

 

Learning Outcomes: 

Students should be able to: 

 2.4.1. Describe the term massive intrusive igneous rocks; 
2.4.2. State the main characteristics of domes; 

13 

2.5. Reading, Analysis and Interpretation of maps (Part 3) 
 

1. Gradient 
Content: 
 
• Slope; 
• Gradient; 
• Ratio; 
• Vertical interval; 
• Horizontal distance. 
 
Learning Outcomes: 
Students should be able to: 
1.1. Calculate gradient. 

 
Suggested Methods: 
• Use of models and topographic maps; 
• Apply formula. 
 
2. Cross Section and Intervisibility 
Content: 
• Cross section; 
• Relief and intervisibility. 
 
Learning Outcomes: 
Students should be able to: 
2.1. Draw and interpret a cross section and determine the visibility of a feature 
from a given point. 
 
Suggested Methods: 
• Use of models and topographic maps. 
 
4. Vertical exaggeration 
Content: 
• Horizontal scale; 
• Vertical scale. 
 
Learning Outcomes: 
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Students should be able to: 
4.1. Sketch a cross section; 
4.2. Interpret a given cross section.  
 
Suggested Methods: 
• Use of models and topographic maps e.g. the Paarl  1:50 000 map; 
• Apply formula.  

 
2.6. Drainage Systems in South Africa  

Content: 

• Water cycle 
 Drainage basin, catchment area, river system, watershed, tributary, river 

mouth, source, confluence, 
• Water table, surface run-off and groundwater; 
• Permanent river, periodic river; 
 
Learning Outcomes: 

Students should be able to: 

2.6.1. Sketch an annotated diagram depicting the water cycle; 
2.6.2. Define drainage basin, watershed, confluence; 
2.6.3. Identify the above concepts on topographic maps and orthophoto maps; 
 
Suggested Methods: 
• Use models, topographic maps and sketches; 

 

2.7. Fluvial Processes – River Profiles  
Content: 

• Erosion; transportation; deposition; 
 Transverse profile; 
• Longitudinal profile; 
• Graded profile; 
• Ultimate/permanent base level; 
 

Learning Outcomes: 

Students should be able to: 

2.7.1. Describe a river’s journey from source to mouth 
2.7.2. Identify and describe transverse profile; longitudinal profile; 

 

 Suggested Methods: 
• Use models e.g. to show the stages of a river; 
• Use sketches and do fieldwork where possible e.g. Study a local river/stream 

(actual or on a photo or map) and identify the type of river; 
• Photograph observations. 

 

2.8. Reading, Analysis and Interpretation of maps (Part 4) 
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 Reading, Analysis and Interpretation of 1:50 000 Topographic Maps and 
1:10 000 Orthophoto Maps of South Africa 

 
Content: 
• Topographic map; 
• Orthophoto map. 

 

Learning Outcomes: 
Students should be able to: 
2.8.1. Identify physical and cultural features; 
2.8.2. Identify landforms studied in geomorphology; 
2.8.3. Determine the direction of river flow; 
 
Suggested Methods: 
• Reading analysis and interpretation of maps and photos; 
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THEME 2 HUMAN GEOGRAPHY  
 

Introduction 
 

Human geography investigates the activities and impact of people living on the physical 
earth that we have been studying. The study looks at how the physical environment has 
influenced where mankind has settled and the forces that have shaped our settlements. 
These settlements have, in turn, impacted on the physical environment often to the 
detriment of both the physical environment and the people living there. 
 
Geographic Information Systems (GIS) is also covered here so completing the general 
Geographic techniques section of the curriculum. This section gives the student an 
excellent opportunity to practise the mapwork skills already covered. 
 

Rationale for Content Selection 
  

Geography studies focus on mankind’s impact on the environment. It is important to 
have a clear understanding of the physical landscape in order to understand the impact 
of mankind through settlement activities.  

 

Settlement and Economic: Content Structure 
 

Topic Heading Topic (with Approximate Instructional Time) 

3.Settlement 1.2. Rural (8 hours) 
1.3. Urban (8 hours)  
1.4. Land Use and Morphology (8 hours) 
1.5. Reading, Analysis and Interpretation of maps: Part 5 (6 hours) 

4.Economic 1.6. Structure of the economy (6 hours) 
1.7. The Role of the Economy (6 hours) 
1.8. The role of Mining (6 hours) 
1.9. Secondary Activities (6 hours) 
1.10. Tertiary Activities (6 hours) 
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Section 3. Settlement 

Overview 

 
 

3.1. Rural Settlement 
Content: 
• Rural settlement; 
• Nucleated rural settlement; 
• Depopulation, push and pull factors. 
 
Learning Outcomes: 
Students should be able to: 
3.1.1. Define rural settlement; 
3.1.2. Identify and describe a nucleated rural settlement; 
3.1.3. Identify and describe a dispersed rural settlement; 
3.1.7. Explain the main reasons for rural depopulation; 
3.1.8. Describe the consequences of rural depopulation for rural areas. 
 
Suggested Methods: 
• Use maps, photos and diagrams; 
• Identify the types of rural settlements on a topographic and orthophoto maps; 
• Read a case study that illustrates the consequences of rural depopulation. 

 

3.2. Urban Settlement 
Content: 
• Processes and characteristics of urbanisation, urban growth, urban expansion; 
• Factors influencing site. 
. 
 
Learning Outcomes: 
Students should be able to: 
3.2.1. Describe the process of urbanisation; 
3.2.2. Discuss the rate of urbanisation; 
3.2.3. Describe terms: site of urban settlements. 
 
Suggested Methods: 
• Use maps, photos and graphs; 

Settlement studies look at where and how mankind has settled and made itself at home on the 
physical landscape of the planet. This has all been determined by factors that either pull people 
towards an area (such as access to water) or push them away from an area (such as lack of 
employment). The study area also looks at how land, within a settlement, is used. A study of land use 
also reveals the history of the people settled there and changing needs of a population over time. This 
section will complete the study of General Geographic Techniques with the introduction of Geographic 
Information Systems. 

While studying this section draw the students’ attention to areas which will be picked up in the 
History section such as the impact of Apartheid on South African settlements. It is important to begin 
drawing these links now so that the student does not see the two areas of Geography and History as 
isolated from one another. 
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• Integrate maps, photograph and diagrams. E.g. locate examples of each type of 
specialised town on a map of South Africa. 

 

3.3   Land Use and Urban Morphology  
Content: 
• Land use zones, Central Business District, , residential zone, industrial zone, 
rural urban fringe; 
• Distribution of urban centres, spheres of influence,; 
• Urban morphology, street patterns: grid iron, regular; 
• Urban problems and solutions: Pollution (air, noise, water, land). 
 
Learning Outcomes: 
Students should be able to: 
3.3.1. Identify and explain different land use in an urban settlement; 
3.3.2. Identify and explain the characteristics of each land use zone; 
3.3.3. Explain concepts listed; 
3.3.4. Apply concepts to local examples; 
3.3.5. Define the concept of urban morphology; 
3.3.6. Identify and describe elements of urban morphology; 
3.3.7. Describe factors responsible for changes in street patterns, shape and 
profile; 
3.3.8. Describe the impact of problems on the urban settlements. 
 
Suggested Methods: 
• Use topographic maps, photos, newspapers and diagrams; 
• Map reading and case studies; 
• Use of maps and photos, e.g. trace street patterns from the topographic maps; 
• Read case studies on how selected urban areas are managing urban problems. 

  

3.4   Reading, Analysis and Interpretation of maps (Part 5) 

Geographic Information Systems 
Content: 
• GIS, software, hardware; 
• Data, database; 
• Procedure; 
• People; 
• Lines; 
• Point. 
 
Learning Outcomes: 
Students should be able to: 
3.4.1. Define concepts; 
3.4.2. Describe components of GIS; 
3.4.3. Describe how remote sensing works; 
 
Suggested Methods: 
• Use of models, topographic maps and satellite images; 
• Create a paper GIS; 
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• Refer to examples in atlases. 

 

Section 4. Economic Geography 

Overview 

 
 

4.1. Structure of the Economy  

Content: 

 Primary, secondary, tertiary and quaternary activities 
• Gross Domestic Product. 
 
Learning Outcomes: 
Students should be able to: 
4.1.1. Classify economic activities according to the four different types: primary, 
secondary, tertiary and quaternary activities; 
4.1.2. Describe and evaluate the contribution made by economic activities to the 
GDP. 
 
Suggested Methods: 
• Use graphs and reports; 
• Link to settlement topics. 

 

4.2. The Role of Agriculture  
Content: 

• The role of agriculture with regard to factors that promote or hinder 
development; 
• Subsistence farming; 
• Commercial farming; 
• Small scale farming; 
• Large scale farming. 
 
Learning Outcomes: 
Students should be able to: 
4.2.1. Explain factors favouring and hindering agriculture; 
4.2.2. Evaluate the changing contribution made by the agricultural sector to the 
economy of SA; 
4.2.3. Explain problems and possible solutions; 
4.2.4. Explain the importance of food security in SA. 
 

This section follows on from Settlement by looking at the activities mankind is involved in. Some of 
these, like agriculture and mining, are dependent on the physical world such as rainfall and fertile 
land, and mineral deposits found in an area. These primary activities all lead to secondary and tertiary 
activities that boost the economy of a country.  

Again, where possible draw the students’ attention to links with the History curriculum such as the 
apartheid and post-apartheid industrial development strategies. 

Where possible include mapwork skills in this section as a way of reinforcing skills learnt. 
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Suggested Methods: 
• Use graphs, reports; and case studies related to food security in South Africa. 

• Link to settlement topics. 

• Use maps of rural farming areas and study why those areas are being used and 
the type of farming taking place; 
 

 

4.3. The Role of Mining  
Content: 

• The role of mining with regard to factors that promote or hinder development; 
• Power supply, labour force, raw materials, technology, markets infrastructure 

and supply of capital; 
• Distance/location, Water use, acid mine drainage and labour unrest; 
• Main minerals e.g. platinum, gold, coal and diamonds. 

Learning Outcomes: 

Students should be able to: 

4.3.1. Explain factors favouring and hindering mining; 
4.3.2. Evaluate the changing contribution made by the mining sector to the economy 

of SA; 
4.3.3. Explain problems and possible solutions. 

 

Suggested Methods: 
• Use graphs, reports and case studies of one of South Africa main minerals. 

 

4.4. Secondary Activities 

Content: 

• Core area, infrastructure; 
• Industries: heavy, light, raw material orientated, market orientated, footloose, 
ubiquitous and bridge (break of bulk point); 
• Gauteng (PWV) and one other industrial region: Durban-Pinetown, Port 
Elizabeth-Uitenhage or South-Western Cape. 

 

Learning Outcomes: 

Students should be able to: 

4.4.1. Locate the major industrial regions on a map;  
4.4.2. Identify the dominant industries in the regions;  
4.4.3. Account for the development of the Gauteng (PWV) as a major industrial 

area;  
4.4.4. Describe the Gauteng’s (PWV’s) importance to the South African 

economy; 
4.4.5. Describe the challenges and suggest possible solutions with reference to 

Gauteng (PWV); 
4.4.6. Apply the same objectives to the other selected region. 
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Suggested Methods: 
• Use graphs, reports and case studies; 
• Compare the PWV with other selected regions. 

 

4.5. Tertiary Activities  
Content: 

• World trade, export, import, balance of payments, balance of trade and the 
position of South Africa in the world trade system; 
• Globalisation and multinational companies; 
• Economic development: Centralisation, agglomeration, decentralisation, 
growth point, reconstruction and Development Programme; 
• Informal sector. 

Learning Outcomes: 

Students should be able to: 

4.5.1. Describe South Africa’s position with regard to world trade; 
4.5.2. Describe the importance of world trade to South Africa; 
4.5.3. Explain factors affecting SA trade with Africa and the rest of the world; 
4.5.4. Explain the significance of the balance of payments and balance of trade to the 
economy; 
4.5.5. Define the concepts of centralisation and decentralisation; 
4.5.6. Explain problems associated with centralisation; 
4.5.7. Describe apartheid and post-apartheid industrial development strategies; 
4.5.8. Explain the concept and distribution of Industrial Development Zones (IDZs); 
4.5.9. Define the concept of informal sector; 
4.5.10. Describe characteristics of informal sector employment; 
4.5.11. Explain challenges facing informal sector in South Africa. 

 

Suggested Methods: 
• Use statistics and graphs; 
• Read case studies on South African trade; 
• Case studies on two IDZs; 
• Case studies to illustrate the informal sector in the South African context. 
18  
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HISTORY 
 

Introduction 
 

History is the study of change in society over time. The study of history enables people 
to understand and evaluate how the past has an impact on the present. 
History is about learning how to think about the past, and by implication the present, in 
a disciplined way. 
History is a process of enquiry. It is about how to think analytically and critically about 
the stories people tell us about the past and how we internalise that information. 
 
Most importantly if we, as the human race, learn from the mistakes of the past we 
should not make the same mistakes again. Unfortunately we do not seem to learn and 
we see the same mistakes being made over again! Take the time to study this section 
carefully and as you progress look to see if you can see where we are in danger of 
repeating the past in any way. 

Rationale for Content Selection 
  

This content deals with what is known as ‘Modern History’ as the time frame begins just 
after the end of World War 11 and progresses to the end of the 20th Century. This helps 
the student understand why the world, and specifically South Africa, is in the space that 
it is. It will help the student look to see what kind of future he or she would like to see.  

Content Structure 
 

Topic Heading Topic (with Approximate Instructional Time) 

3. The Cold War 3.1. End of World War 11 (4 hours) 
3.2. USSR and USA Creating Spheres of Interest (4 hours) 
3.3. Truman Doctrine; Marshall Plan (4 hours)  
3.4. Berlin Crisis (4 hours) 
3.5. NATO and the Warsaw Pact (6 hours) 
3.6. Containment: Cuban Crisis (8 hours) 
3.7. Cold War in Vietnam – Case Study (10 hours) 

4. Independence in 
Africa 1960s-1970s  

4.1. Realisation of Independence (6 hours) 
4.2. The Successes and Challenges (6 hours) 
4.3. Political (8 hours) 
4.4. Economic (8 hours) 
4.5. Social and Cultural (8 hours) 
4.6. Case Study: Kenya and Tanzania (8 Hours) 

5. Civil Resistance in 
South Africa 1970s-
1980s 

5.1. Introduction: Apartheid in 1960 (6 hours) 
5.2. Black Consciousness (8 hours) 
5.3. 1976 Soweto Uprising (8 hours) 
5.4. Trade Union Movement (4 hours) 
5.5. Tri-Cameral Parliament (6 hours) 
5.6. Reaction: Internal and External (4 hours) 

6. Coming of Democracy 
to South Africa 

6.1. Negotiations: 1990-1994 (10 hours) 
6.2. Government of National Unity (10 hours) 
6.3. Truth and Reconciliation Commission (10 hours) 
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Scheme of Assessment 
The assessment scheme was outlined at the beginning of the curriculum on page 6: 
Structure of the Examination paper. To add to that please take note of the following: 

 

Assessment of Essay Questions 
Essays must have a formal structure that includes an introduction, which introduces the 
point of view or the explanation; a main body, which develops an argument; and a 
conclusion. Credit will be given for this structure. Candidates will be asked to discuss 
explain or assess the accuracy of a statement, or to express an opinion. 
 
Candidates will be assessed on their ability to: 
• Demonstrate thorough knowledge and understanding of the topic; use relevant 
information to answer the question; 
• Plan and structure an essay; 
• Use evidence to support an argument; 
• Develop and sustain an independent and well-balanced line of argument; and 
• Write logically, coherently and chronologically. 
 
Assessment of Source-Based Questions 
Sources will be grouped around a key question. The context of the sources will be 
provided so that students can use the sources to answer questions. Contextualisation 
includes the author or creator of the source, the title of the publication, in which the 
source appeared, and the date and place of publication. 
Students will therefore have the information to enable them to understand the context 
and to answer question on for e.g. the reliability or usefulness of each source. All people 
in cartoons or photographs will be identified. Each source will be a single source; no 
sources will be combined into a composite source. 
Candidates will be assessed on their ability to: 
• Demonstrate thorough knowledge an understanding of the topic; 
• Extract information from sources; 
• Interpret information from sources; 
• Identify and compare different perspectives within sources and between sources; 
• Explain the different perspectives within the sources in the context of the period 
studied; 
• Draw conclusions about the reliability and usefulness of sources; and 
• Synthesise or analyses information from a range of sources. 
 
Content Outline 
Allocation of themes and content for examination purposes: 
Themes for Source-Based Questions 
• Cold War 
• Civil Resistance in South Africa 1970s-1980s 
Themes for Essay Questions: 
• Independent Africa 1960s- 1970s 
• Coming of Democracy to South Africa 
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THEME 3 COLD WAR  
 

Overview 

 
 

Rationale for Content Selection 
  

Students need to be aware of the chronology of world conflict in the twentieth century 
to understand why the struggle for human rights became paramount during this time. 

 

Cold War: Content Structure 
3.1 End of World War 11  

Content: 

 The end of World War 11; 

 Why the Cold War developed; 

 Brief explanation of Communism and Capitalism; 

 

Learning Outcomes: 

Students should be able to: 

3.1.1 Define the term ‘Cold War’. 
3.1.2 Explain how the end of World War 11 led to the Cold War. 

At the end of the Second World War people were left to deal with great loss and 
destruction as the horrors of the Holocaust were revealed and the impact of the 
atomic bomb was realised. World leaders were forced to acknowledge human rights 
abuses under unjust practices, such as colonialism. There was a renewed 
commitment to world peace but there was rivalry between the ideologies of 
capitalism and communism which had been ignored during the fight against Nazism 
but now resurfaced threatening to bring the world to war again. However, the 
introduction of nuclear weapons meant that the Cold War risked the destruction of 
humanity meaning that the super powers were reluctant to be involved in another 
war. The Cold War was the greatest threat to world peace until 1992. 

 

At the end of the Second World War people were left to deal with great loss and 
destruction as the horrors of the Holocaust were revealed and the impact of the 
atomic bomb was realised. World leaders were forced to acknowledge human rights 
abuses under unjust practices, such as colonialism. There was a renewed 
commitment to world peace but there was rivalry between the ideologies of 
capitalism and communism which had been ignored during the fight against Nazism 
but now resurfaced threatening to bring the world to war again. However, the 
introduction of nuclear weapons meant that the Cold War risked the destruction of 
humanity meaning that the super powers were reluctant to be involved in another 
war. The Cold War was the greatest threat to world peace until 1992. 
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3.1.3 List the main ‘players’ of the Cold War. 
3.1.4 Define the terms ‘capitalism’ and ‘communism’ 
3.1.5 Give a brief explanation of what you understand ‘capitalism’ and 

‘communism’ to mean within the South African context. 
3.1.6 Give a brief explanation about why the threat of a nuclear war 

contributed to the Cold War. 
 

Suggested Methods: 
 Read personal accounts of the end of the war e.g Hiroshima or Holocaust 

survivors; 

 Use audio and visual material where available; 

 Visit a war museum if there is one close by; 

 Research Karl Marx to understand the origins of communism. 

 

3.2 USSR and USA Creating Spheres of Interest  
Content: 

 Installation of Soviet-friendly governments in satellite states; 

 The Western bloc 

 Non-aligned movement 

 Harry S Truman and Joseph Stalin; 

Learning Outcomes: 

Students should be able to: 

3.2.1 Explain why it was necessary for the Soviet Union to form a ‘buffer zone’; 
3.2.2 Explain which countries made up the Western bloc; 

3.2.3 List the differences between the ideologies of Harry S Truman and Joseph 
Stalin;   

3.2.3 Explain who the non-aligned movement consisted of and why they were 
so called. 

 
Suggested Methods: 

 Use cartoons depicting the main role players; 

 Use audio and visual material where available; 

 Atlas and maps of post-war Europe; 

 

3.3 Truman Doctrine; Marshall Plan  
Content: 

 Truman Doctrine; 

 US Foreign Policy post 1945 

 Marshall Plan; 

 The European Recovery Plan. 

Learning Outcomes: 
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Students should be able to: 

3.3.1 Explain why Truman used the words ‘scare the hell’ out of Congress; 
3.3.2 List the countries Truman  and Marshall aimed to assist through these 

plans; 
3.3.3 Outline the European Recovery Programme. 

 
Suggested Methods: 

 Study Cartoons; 

 Use audio and visual material where available; 

 Maps and atlases of Europe post 1945 

 

3.4 . Berlin Crises 

Content: 

 Berlin Crises from 1949 to 1961; 

 USSR ultimatum; 

 Partition of Berlin; 

 The Berlin Wall; 

 

Learning Outcomes: 

Students should be able to: 

3.4.1 Draw a timeline from the USSR ultimatum to the construction of the 

Berlin Wall; 

3.4.2 Explain why barbed wire and then the wall were erected to prevent 

emigration; 

3.4.3 Explain the meaning of the word ‘defect’. 

 

Suggested Methods: 
 Use cartoons depicting the main role players and events of the time; 

 Use audio and visual material where available; 

 Atlas and maps of post-war Europe; 

 

3.5 . NATO and the Warsaw Pact 

Content: 

 February 1948 coup in Czechoslovakia; 

 4 April 1949 Washington meeting; 

 Opposing military alliances: NATO and the Warsaw Pact; 

 

Learning Outcomes: 

Students should be able to: 
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3.5.1. Explain what took place during the February coup in Czechoslovakia; 
3.5.2. List the original signatories of the NATO agreement; 
3.5.3. Explain the significance of Article 5 of the NATO agreement; 

3.5.4. List the similarities and differences between NATO and the Warsaw Pact. 

 

Suggested Methods: 
 Use cartoons depicting the main role players; 

 Use audio and visual material where available; 

 Atlas and maps of post-war Europe; 

 

3.6 . Containment: Cuban Crisis 

Content: 

 Cuban Missile Crisis; 

 President John F Kennedy; 

 Nikita Khrushchev; 

 Fidel Castro; 

 Bay of Pigs Invasion 

 Washington/ Moscow hotline 

 

Learning Outcomes: 

Students should be able to: 

3.6.1 Explain; why there was a standoff between the USSR and the USA in 
October 1962; 

3.6.2 Draw up a list with President J.F Kennedy’s actions in the left hand 
column and Khrushchev’s actions in the right; 

3.6.3 Explain what occurred at the Bay of Pigs; 

 

Suggested Methods: 
 Use cartoons depicting the main role players; 

 Use audio and visual material where available such as the movie from 

2000 “Thirteen Days’; 

 Atlas and maps of post-war Europe; 

 If you have internet access google the Cuban crisis and study the aerial 

photos of Cuba taken by U-2 reconnaissance planes 

(http://www.history.com/news/10-things-you-may-not-know-about-

the-cuban-missile-crisis) 

 

3.7 . Cold War in Vietnam (Case Study) 

Content: 

• Immediate post-war period in Vietnam; 
• 1957-1965 Struggle in Vietnam between South Vietnamese and Viet Cong; 

http://www.history.com/news/10-things-you-may-not-know-about-the-cuban-missile-crisis
http://www.history.com/news/10-things-you-may-not-know-about-the-cuban-missile-crisis
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• 1965-1969 North Vietnamese-USA struggle; 
• The war from a Vietnamese and USA perspective; 
• 1969-1975 USA withdrawal from Vietnam – impact on USA politics. 

 

Learning Outcomes: 

Students should be able to: 

3.7.1 Explain what happened in Vietnam immediately after the end of World 
War 11; 

3.7.2 List the differences between the South Vietnamese and Viet Cong; 
3.7.3 Explain the role of the French in the struggle for Vietnam; 

3.7.4 Explain the difference between the North and South Vietnamese; 

3.7.5 Describe the Ho Chi Minh Trail; 

3.7.6 List the reasons why America became involved in the Vietnamese War; 

3.7.7 Draw up a list with reasons why the war should end from a Vietnamese 

perspective in the left hand column and the reasons why an American 

soldier would like the war to end in the right hand column; 

3.7.8 List some of the post-traumatic symptoms experience by US Veterans; 

3.7.9 Describe the effects of the war on American politics. 

 

Suggested Methods: 
 Many anti-war songs were written during the Vietnam War as Americans 

protested against the draft and the War. See if you can find these and 

share with your study group (hint: the soundtrack from the Woodstock 

festival would be a good place to start); 

 Use other audio and visual material where available. Many movies have 

been made about the Vietnam War such as ‘The Deer Hunter’ and 

‘Apocalypse Now’; 

 Atlas and maps of SE Asia and Vietnam; 
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THEME 4 INDEPENDENT AFRICA 1960s-1970s  
 

 Overview 

 

Rationale for Content Selection 
  

Having looked at the events, post-World War 11, that were occupying European 
countries the focus now shifts closer to home. African countries were gaining 
independence from the colonial powers that had ruled them. This section looks at how 
independence in these countries came about, the effects colonialism had on the 
countries and the social, economic and political successes and struggles facing the new 
countries.  

Independence in Africa 1960s-1970s: Content Structure 
 

4.1 Realisation of Independence  

Content: 

 South Africa’s independence from colonial rule; 

 Shifting World Power; 

 Rise of African Nationalism (uhuru); 

 

Learning Outcomes: 

Students should be able to: 

4.1.1. Explain why black Africans were still not free although South Africa 
was no longer ruled by a colonial power; 

4.1.2. Name the 2 world leaders who signed the Atlantic Treaty in 1941; 

4.1.2. Describe the economic situation the colonial powers found themselves 
in post-World War 11:   

4.1.2. Name 3 African leaders who began to take leadership in Africa; 
4.1.3. Draw a table with 3 headings: Britain; France; and Italy. Under each 
heading name 3 countries that had been ruled by that European power. 

 
Suggested Methods: 

 Use speeches of African leaders from that time; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa; 

 
4.2. The Successes and Challenges  

Content: 

How was independence realised in Africa in the 1960s and 1970s? 
The focus of this section is on the political, economic, social and cultural successes and 
challenges that African countries faced after independence in the 1960s to 1970s era, 
illustrated by Kenya and Tanzania. 
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 The problem of multi-ethnic states; 

 Economies geared to the Colonial markets; 

 Lack of educated citizens; 

 Military legacy of the colonial powers; 

 The effects of the Cold War. 

 

Learning Outcomes: 

Students should be able to: 

4.2.1 Describe the effects of colonial borders which led to multi-ethnic states; 
4.2.2. List 3 commodities from the African countries that were important to 

Europe;   
4.2.3. Explain how the colonial education system had left Africa with uneducated 

citizens; 
4.2.4. Discuss the effects of the colonial practice of arming minority groups; 
4.2.5. Describe the role of the CIA and the KGB in Africa as part of the Cold War. 

 

Suggested Methods: 
 Use cartoons; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa; 

 A guest speaker from another African country who can describe how 

his/her country gained independence from the colonial power that 

had ruled them. 

 

4.3. Political  
Content: 

 Role of the ex-colonial powers in Africa; 

 Artificial boundaries; 

 Building a national identity; 

 One party states; 

 Formation of the Organisation of African Unity (OAU); 

 

Learning Outcomes: 

Students should be able to: 

4.3.1. Explain the difficulties that the new African countries encountered in 
trying to break completely free from the ex-colonial powers in Africa; 

4.3.2. Describe how the boundaries drawn between states by the colonial 
powers led to problems faced by African leaders post-independence;   

4.3.3. Discuss how changing flags, the name of the country and the writing of a 
new national anthem can lead to national unity; 
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4.3.4. Describe the effects of a one-party state with examples from African 
countries studied; 

4.3.2. List 3 effects of the Cold War on Africa. 
4.3.3. List the aims of the OAU. 

 

Suggested Methods: 
 Use speeches given by African leaders; 

 Source material; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa. 

 

4.4. Economic  
Content: 

 Neo-colonialism; 

 Underdeveloped infrastructure; 

 Lack of skilled labour 

 Vagaries in commodity prices in Europe; 

 Internal factors. 

 

Learning Outcomes: 

Students should be able to: 

4.4.1. Describe the lingering effects of colonialism on the emerging African 
states; 

4.4.2. Explain why an underdeveloped infrastructure would hamper the 
development of a new state;   

4.4.3. Give at least 3 crops, grown in Africa, whose fluctuating prices in Europe 
would affect the economy of the country;  

4.4.4. Describe the ‘wabenzi’ and how the rise of this group of leader negatively 
impacted on the new African countries. 

 
Suggested Methods: 

 Source material; 

 Cartoons; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa. 

 

4.5. Social and Cultural  
Content: 

 Lack of Education; 

 Poor health care; 
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 Rapid urbanisation. 

 

Learning Outcomes: 

Students should be able to: 

4.5.1. Describe why an uneducated population would impact on the development 
of a new state; 

4.5.2. Explain why the colonial power had ensured that only 20% of the 
population had been educated;   

4.5.3. Give 5 reasons why the rural areas had less access to medical care than the 
urban areas; 

4.5.4. List the results of rapid urbanisation on a city’s infrastructure. 

 

Suggested Methods: 
 Refer back to the Geography work on rural and urban settlement; 

 Use cartoons depicting the main role players; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa; 

 City maps of at least one major African city. 

 

4.6. Case Study: Kenya and Tanzania  
Content: 

 Kenya as a colony; 

 Mau-Mau uprising; 

 Jomo Kenyatta; 

 Multi-party politics; 

 Tanzania as a colony; 

 Maji-Maji resistance; 

 Tanganyika as an United Nations Trust Territory; 

 The Tanganyika African National Union (TANU); 

 Julius Nyerere; 

 

Learning Outcomes: 

Students should be able to: 

4.6.1. Name the colonial power that had ruled Kenya before independence. 
4.6.2. Give the date of Kenya’s independence; 
4.6.3. Name the major role-players in the Kenyan African Union; 
4.6.4. Discuss the reasons for and impact of the Mau-Mau uprising;   
4.6.5. Give the date of Tanzania’s independence; 
4.6.6. Explain the origins of the Tanganyika African National Union (TANU) 

https://en.wikipedia.org/wiki/Tanganyika_African_National_Union
https://en.wikipedia.org/wiki/Tanganyika_African_National_Union
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4.6.7. List the similarities and differences between Jomo Kenyatta and Julius 
Nyerere’s approach to independence and post-colonial rule. 

 

Suggested Methods: 
 Use cartoons depicting the main role players; 

 Biographies of Jomo Kenyatta and Julius Nyerere; 

 Use audio and visual material where available; 

 Atlas and maps of post-colonial Africa. 
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THEME 5 CIVIL RESISTANCE IN SOUTH AFRICA 1970s-1980s 
 

 Overview 

 
 

Rationale for Content Selection 
  

In order for South Africans to understand our present we need to understand our past. 
The focus so far has looked broadly at the World context of the times, then focused in on 
post-colonial Africa and the focus has now narrowed to what was happening in South 
Africa pre-democratic rule. This will help the student understand the importance of the 
final section: Coming of Democracy to South Africa.  

Civil Resistance in South Africa 1970s-1980s: Content Structure 
 

5.1 Introduction: Apartheid in 1960  

Content: 

 Apartheid defined; 

 National Party and the Broederbond; 

 United Nations Resolution 2145; 

 Racial Segregation; 

 Forced removals. 

 

Learning Outcomes: 

Students should be able to: 

5.1.1. Give a clear definition of Apartheid; 

5.1.2. Explain the rise of the National Party;   

5.1.3. Describe the impact of the Broederbond on South African politics; 
5.1.4. Explain why the United Nations drew up Resolution 2145; 
5.1.5. Draw up a table which lists the differences between black and white lives 

in South Africa under Apartheid; 
5.1.6. Locate an area, on a map of South Africa, where people were forcibly 

removed to. 
 

Suggested Methods: 
 Visit the Apartheid museum if in the Gauteng area or visit the web page: 

http://www.apartheidmuseum.org/ 
 Access some of the resources from the above web page; 

While other countries were gaining their independence from colonial powers in the 1960s and 1970s 
South Africa was in the grip of Apartheid led by the National Party. This led to the rise of the Black 
Consciousness and Labour movements. The resistance movements grew in the 1980s with mass civic 
movement aiming to make the country ungovernable. 

http://www.apartheidmuseum.org/
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 Find someone in the community who may have been a victim of forced 
removals; 

 A map of South Africa from the 1960s to compare with a modern map; 
 Refer back to Settlement work in the Geography section. 

 
 

5.2. Black Consciousness  
Content: 

 The ANC and the PAC; 

 Sharpville Massacre; 

 The Black Consciousness Movement (BCM); 

 The role of the Anglican Church and the United Christian Movement; 

 Steve Biko; 

 Black Community Programmes (BCP) 

 

Learning Outcomes: 

Students should be able to: 

5.2.1. Briefly outline the origins of the ANC and the PAC; 
5.2.2. Describe the events of the Sharpville Massacre;   
5.2.3. List the core values of the Black Consciousness Movement; 
5.2.4. Draw up a timeline of Steve Biko’s activities from the time he started in 

politics to the time of his death; 
5.2.5. Name four other leaders active in the Black Community Programme. 

 
Suggested Methods: 

 Biographies 
 First-hand accounts of the time; 

 

5.3. 1976 Soweto Uprising  
Content: 

 The reason for the protest; 

 South African Students Organisation (SASO); 

 Bantu Education; 

 The spread of the movement through the country; 

 Disparity of spend on education; 

 Response to the uprising. 

 

Learning Outcomes: 

Students should be able to: 

5.3.1. Define the reason for the Soweto Uprising; 
5.3.2. Explain why the South African Students Organisation was formed;   
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5.3.3. Draw up a list which outlines the differences between Bantu and White 
education; 

5.3.4. Draw up a timeline of the events of 16 June 1976; 
5.3.5. Describe one of the other uprisings that occurred elsewhere in South 

Africa after 16 June; 
5.3.6. List the responses to the uprising. 

 

Suggested Methods: 
 Watch the movie ‘Sarafina’; 
 First-hand accounts of the time; 
 Visit the Hector Pietersen Memorial and Museum either in person or online: 

http://www.gauteng.net/attractions/hector_pieterson_memorial_and_mus
eum/ 

 Map of South Africa showing Soweto and sites of other uprisings. 
 

 

5.4. Trade Union Movement  
Content: 

 South Africa’s trade unions; 

 National Union of Mineworkers (NUM); 

 Congress of South Africa Trade Unions (COSATU); 

 1 May 1986 Stay Away; 

 Labour Relations Act 1988. 

 

Learning Outcomes: 

Students should be able to: 

5.4.1. Draw up a time line of the South African trade unions that led to the 
formation of COSATU; 

5.4.2. Name the leader of NUM in the 1980s; 
5.4.3. Describe the formation of NUM and the four ‘pillars’ of action;   
5.4.4. Name 3 leaders of the May 1986 stay-away; 
5.4.5. List the terms of the 1988 Labour Relations Act. 

 

Suggested Methods: 
 First-hand accounts of the time; 
 The 1988 Labour Relations Act; 
 Newspaper archives and pictures. 

 
5.5. Tri-Cameral Parliament  

Content: 

 Establishment of the Tri-Cameral Parliament; 

 Prime Minister P.W. Botha; 

 South African constitutional reform referendum 1983; 

http://www.gauteng.net/attractions/hector_pieterson_memorial_and_museum/
http://www.gauteng.net/attractions/hector_pieterson_memorial_and_museum/
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 Opposition parties; 

 

Learning Outcomes: 

Students should be able to: 

5.5.1. Draw up a timeline of the Tri-Cameral Parliament; 
5.5.2. Write a short biography of P.W. Botha;   
5.5.3. List the political parties in South Africa at the time; 
5.5.4. Explain the three separately elected chambers of the Tri-Cameral 

Parliament; 
5.5.5. List the composition of the Electoral College. 

 

Suggested Methods: 
 First-hand accounts of the time; 
 Biography of P.W. Botha; 

 
5.6. Reaction: Internal and External  

Content: 

 Apartheid Laws; 

 Defiance Campaign; 

 Federation of South African Women (FEDSAW); 

 Congress of the People and the Freedom Charter. 

 

Learning Outcomes: 

Students should be able to: 

5.6.1. List 5 important Apartheid Laws; 
5.6.2. Take one of the Laws that they have listed and explain it’ meaning and 

implications for the people of South Africa;   
5.6.3. Explain the main tenant of the Defiance Campaign; 
5.6.4. Name the four people who formed the steering committee of FEDSAW; 
5.6.5. Name the date and place that the ANC adopted the Freedom Charter; 

 
Suggested Methods: 

 Find pictures of old Apartheid signs; 

 First-hand accounts; 

 Audio and video media; 

 Biographies; 

 Visit Walter Sisulu Square in Kliptown either in person or via the web 

page. http://www.waltersisulusquare.co.za/ 

 

  

http://www.waltersisulusquare.co.za/
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THEME 6 COMING OF DEMOCRACY TO SOUTH AFRICA  
 

 Overview 

 
 

Rationale for Content Selection 
  

This final section concludes the progress South Africa made from post-World War 11 to 
democratic elections in 1994. It also looks at how South Africans came together in unity 
to work together at healing old wounds through the Truth and Reconciliation 
Commission. 

Coming of Democracy to South Africa: Content Structure 
 

6.1 Negotiations: 1990-1994  

Content: 

 Early meetings between the National Party and the ANC; 

 Institute for a Democratic Alternative for South Africa (IDASA); 

 Unbanning and release of Nelson Mandela; 

 Initial Negotiations; 

 CODESA 1 and 11; 

 The ‘Sunset Clause’; 

 Chris Hani Assassination; 

 Multiparty Negotiating Forum. 

 

Learning Outcomes: 

Students should be able to: 

6.1.1. Name the original contacts between the ANC and the National Party (NP); 

6.1.2. Explain the purpose behind IDASA;   

6.13 List 3 achievements of IDASA; 
6.14  Describe the impact that the release of Nelson Mandela had on the 

country; 
6.15 Draw up a table and list the participants of CODESA 1 and CODESA 11; 
6.16 Explain Joe Slovo’s ‘sunset clause’ proposal; 
6.17 Name the 2 men accused of murdering Chris Hani; 

How did South Africa emerge as a democracy from the crises of the 1990s, and how did 

South Africans come to terms with the Apartheid past? 

This topic focuses on the debates around the negotiating process between the ANC and the 
government; the stalemate in the struggle (in the context of the end of the Cold War); the 
compromises made on both sides; the need for reconciliation; the context of violence that threatened 
the negotiating process and the success of the negotiations, which was not the work of one person but 
rather a team effort on both sides. It concludes with the choices made in the process of coming to 
terms with the past.  
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6.18 Draw up a timeline of the Multiparty Negotiating Forum. 
 
Suggested Methods: 

 Read biographies on Nelson Mandela, FW De Klerk, Chris Hani, Joe Slovo, 

Cyril Ramaphosa and others from the time; 

 Audio and visual material, if available; 

 Newspaper and television archives. 

 

6.2 Government of National Unity  

Content: 

 1994 elections; 

 The Senate and the National Assembly; 

 Members of the Government of National Unity; 

 Commissions; 

 Affirmative Action; 

 Continuity and Change 

 

Learning Outcomes: 

Students should be able to: 

6.2.1 Describe the significance of the 1994 elections; 
6.2.2 Explain the difference between the Senate and the National Assembly;   
6.2.3 List 3 ANC, 3 IFP and 3 NP members of the Government of National Unity; 
6.2.4 Describe one of the Commissions (with the exception of the Truth and 

Reconciliation Commission) that were formed by the Government of 
National Unity; 

6.2.5 Describe how Affirmative Action was designed to right the wrongs of the 
past; 

6.2.6 Draw up a table that lists the things that remained the same (continuity) 
and those that changed after the 1994 elections. 
 

 
Suggested Methods: 

 Audio and visual material, if available; 

 Newspaper and television archives; 

 Commission web sites; 

 

6.3 Truth and Reconciliation Commission (TRC) 
Content: 

 Formation of the TRC; 

 Three Committees; 

 The Register of Reconciliation; 
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 Archbishop Desmond Tutu; 

 

Learning Outcomes: 

Students should be able to: 

6.3.1 Give a clear definition of the Truth and Reconciliation Commission; 
6.3.2 Name the 3 committees that were set up within the TRC;   
6.3.3 Outline the objectives of ONE of these committees; 
6.3.4 Describe the purpose and mandate of the Register of Reconciliation; 
6.3.5 Study Archbishop Tutu’s opening speech 

(http://www.justice.gov.za/trc/media/pr/1995/p951216a.htm) and 
discuss its importance for the success of the Commission. 

 
Suggested Methods: 

 The TRC website: www.justice.gov.za 
 First-hand experiences 

  

http://www.justice.gov.za/trc/media/pr/1995/p951216a.htm
http://www.justice.gov.za/
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Suggested Study Hours 
 

Human and Social Science is a Natural Sciences is a 30-credit course, which relates to 
300 notional study hours.  
 

It is envisaged that a typical one-year offering of the course will cover 30 weeks, 
excluding revision and examination time. Learners should therefore spend 10 hours per 
week on Human and Social Sciences. This should consist of 6 hours of face-to-face 
instruction and 4 hours of self-study. It is also recommended that students should do 
some field work in the Geography component if time permits. Due to time and physical 
constraints this will have to be done outside of teaching time. 
 

We recommend that the Geography and History be studied in parallel, to ensure 
progressive development within each of these sections. 
 

A suggested time allocation for the course is shown in the table below:  
 

Component Face-to-face 
Teaching Time 

Self-study 
Time 

Total Hours 

Face 
to 
Face 

Self-
Study 

Total 

Physical 
Geography 

3 hours per week ×  18 
weeks 

2 hours per 
week × 18 
weeks 

54 36 90 

Human Geography 3  hours per week × 12 
weeks 

2 hours per 
week × 12 
weeks 

36 24 60 

The Cold War 3 hours per week ×  8 
weeks 

2 hours per 
week x 8 
weeks 

24 16 40 

Independent Africa 3  hours per week × 9 
weeks 

2 hours per 
week × 8 
weeks plus 1 
hour for 1 
week 

27 17 44 

Civil Resistance in 
South Africa 

3 hours per week x  7 
weeks 

2 hours per 
week ×  7 
weeks plus 1 
hour for 1 
week 

21 15 36 

Coming of 
Democracy to 
South Africa 

3 hours per week x 6 
weeks 

2 hours per 
week × 6 
weeks 

18 12 30 

Total Course 
Hours 

300 hours (30 weeks) 180 120 300 

 


